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REVIEW OF SPECIAL EDUCATION TERMS 
(HANDOUT)
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EDUCATION SYSTEMS
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Education Systems

 Are under provincial mandate

 This has lead to a wide variety or approaches and 
inconsistencies in special education services and 
systems across Canada

 CADDAC 2010 Provincial Report Card: ADHD in the 
School System

 http://www.caddac.ca/cms/CADDAC_pdf/Events/Fairn
essInEducation/ADHDReportCardCompleteENG.pdf 

 Since then Alberta has changed and has moved to an 
inclusive system from formally identifying students with 
ADHD under a physical/medical category 
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Two basic Provincial Special Education 
Systems

The Inclusion System
 No formal identification required as an exceptional  learner to 

receive accommodations or resources, but at their discretion

 Boards are mandated to assist students who have special needs 

 Not the same as the inclusive education model

Identification System

 A team or committee would decide if a student meets the criteria 
to be defined as an exceptional learner after documentation and 
records are reviewed

 This can lead to additional funding or simply allow the student to 
qualify for accommodations and resources, or both   

 This generally follows a child through their years at school and 
gives then a legal right to special education resources 

http://www.caddac.ca/cms/CADDAC_pdf/Events/FairnessInEducation/ADHDReportCardCompleteENG.pdf
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Benefits and Drawbacks of systems

Both systems can result in positive or negative outcomes 
depending on how they are implemented.

Negative

 If “wait to fail” approach is used both will have negative outcomes  

 If educators are not trained in ADHD learning difficulties will not be 
interpreted as such and behaviour will be the focus – this leads to no 
identification, and no recognition of a need for services

 The identification system can block a student with ADHD from 
receiving services if they do not fit into designated categories  

 An inclusive system does not secure rights for special education 
services 

Positive

 Identification could help to secure rights

 Inclusive model could lead to faster service   
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Provincial Regulations

 All provinces and territories have an education act 
which specifies a duty to provide serves required  

 The Ontario Education Act, R.S.O. 1990 and its special 
education-related Regulations mandate that every 
pupil in Ontario receives an appropriate special 
education program, exceptionality notwithstanding. 
This is part of the Education Act that is often referred to 
as Bill 82.

 OHRC “Guidelines to Accessible Education” 

http://www.ohrc.on.ca/sites/default/files/attachments/Guide
lines_on_accessible_education.pdf

http://www.ohrc.on.ca/sites/default/files/attachments/Guidelines_on_accessible_education.pdf
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Categories of Disability

 Three provinces continue to use strict categories to identify 
students with disabilities that exclude students with ADHD 
within their definitions

 BC, Ontario and Quebec

 This most often means for an official designation a student 
with ADHD would need an additional disorder such as an LD 
or significant ODD to qualify

 Ontario now has a memorandum- has it proven beneficial???

 Ontario categories are: Behaviour, Intellect, Medical 
Communication, and Multiple

 The other province’s categories also exclude ADHD 

 Ministry and boards disagree on the interpretation of how to 
use these categories
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Appropriate Categories

 Since it is the impact on attention regulation and EF 
skills that cause long term academic impairment this 
should be the focus of special education services

 Hyperactivity and impulsivity are annoying to teachers 
and schools but are rarely what causes academic failure   

 Identifying the student under the category of 
communication or physical (medical), under a 
neurological subcategory would be more appropriate

 CADDAC and other patient based organizations have 
been advocating for this for two decades
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Ontario Memorandum 

 December 19th 2011, “Categories of Exceptionalities”

 http://www.edu.gov.on.ca/eng/general/elemsec/speced/2011catego
ryexception.pdf

 Clarifies that a student with ADHD no longer needs an additional 
diagnosis to receive an IPRC designation

 However, it does state that the student must display a “learning 
need” 

 The Memorandum lists examples of potential areas of learning needs  
for students with ADHD: attention/focus, organization, processing 
speed, working memory, executive functioning weaknesses, 
mathematical processes and skills, and expressive and receptive 
language

 The areas of need are not limited to this list
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Ontario Memorandum Continued

Reasons difficulties remain even after the memorandum:

 Educators misinterpret symptoms as laziness/defiance

 School boards are allowed to decide where they set the 
bar of “being impaired enough” to qualify

 The Ministry is unable to hold boards accountable – a 
Ministry memorandum is really only a suggestion 

 School boards would rather put an IEP in place without 
and IPRC designation - less paper work and automatic 
rights to a continuous IEP do  then not exist 

 Some school boards insist on unrealistic documentation 
such as learning impairment below normal   

 Psychoeducational testing does not accurately access for 
ADHD Executive Functioning impairment

http://www.edu.gov.on.ca/eng/general/elemsec/speced/2011categoryexception.pdf
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ADVOCACY:
GIVING A VOICE TO, OR SPEAKING ON 
BEHALF OF

Advocacy does not mean adversarial
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Goal to Advocating in School 
Systems

Parents need to:

 Always stay at the table

 Continually remain involved

 Know your child’s rights and your rights 

 Be organized 

 Stay calm

Goal:

 Develop a team approach

 Work with the teachers and administrators to benefit the 
child

 Power struggles lead nowhere
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Working with the School

 Open, positive & respectful communication is always the 
optimum 

 Make an appointment for a mutually convenient time to discuss 
your concerns or the teacher’s concerns 

 Try to actively listen and not be defensive 

 Try to be proactive rather then reactive

 If necessary move your way up the chain of command, teacher, 
principal, superintendent (SE), Ministry

 Be proactive and assertive, not aggressive 

 Try to be seen as informed, reasonable but persistent

 Follow up to ensure that agreements are followed through on –
hold the teacher, school, board and ministry accountable   

 The best way to teach your child life long advocacy skills is to be a 
good advocate role model
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Fear of Labeling 

 A student would require some form of recognition 
of needing assistance to receive services 

 It is generally the receiving of services that labels a 
student in the eyes of uneducated peers

 If a student is struggling academically, socially or 
behaviourally they have already been labeled in 
the minds of their peers, educators and parents of 
peers

 However, these labels are incorrect and more 
stigmatizing, “stupid, lazy, bad” rather than the 
correct medical label    
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Behaviour

Behaviour is a form of communication

Behaviour can be the result of a need not being met 
in a variety of areas:

 Physiological

 Psychological

 Neurological

 Social / Emotional

 Environmental 
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Beware the Behaviour Category

When a student with a medical or learning impairment is 
identified under the behaviour category “bad behaviour” 
becomes the focus rather than what may be driving the 
behaviour such as:

 EF impairments  

 Self regulation impairments

 Learning disorders and impairments 

 Stigma, it is better to be seen as the “bad student” than 
the “stupid student” 

 Superficial accommodations geared to changing  “bad” 
behaviour will then become the focus of the education 
plan 
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Beware Behaviour Modification 

 Behaviour modification focused on negative 
consequences is not an appropriate option for these 
students

 For behaviour modification with negative 
consequences to work the student needs to be able to 
stop and consider the consequences and appropriately 
use hindsight and foresight and other EF skills to 
regulate their behaviour appropriately

 Behaviour modification can be punitive, unfair and is 
often unsuccessful unless it is used in a very specific 
way geared to children with ADHD – with the focus on 
an abundance of immediate positive consequences     

© CADDAC 2015 

STEPS TO IDENTIFICATION
IPRC
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IPRC Steps (Ontario) 

 The principal may refer a student to an IPRC  OR

Parents may request an IPRC meeting be held – this should be done 
in writing and addressed to the principal

 The principal must notify the parent in writing that that he/she has 
referred the student for an IPRC or the school must notify the parents 
within 15 days that they received the request from the parents –

 The board must let the parents know approximately when the 
meeting will be held and ask if the parent swill attend – parents 
should be given the SE guide

 Parents may be asked to give written permission for psychological 
testing to be done (psychoeducational testing by a psychologist or 
psychometrist)

 They may do an educational assessment without permission  
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Next Steps

The whole child should be assessed not just their 
school impairments 

Information that can be shared at the IPRC meeting:
 Psychological / Education testing

 Medical reports and assessments by physicians

 Speech and language assessments

 Occupational and Physiotherapy reports

 Complete hearing and vision assessments

 Classroom work portfolio

 Report cards

 Childcare reports

 Third party reports such as sports teams and clubs that show the 
whole child
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Next Steps

 It is required that parents be notified in writing 10 days 
before the IPRC meeting

 The Ministry mandates that every effort should be 
made to accommodate the parents’ schedule 

 Parents inform the school if they are attending and if 
they will have anyone else accompanying them

 Parent have the right for an advocate or medical 
professional to attend and speak on their behalf  

 Parents should always attend an IPRC meeting 

 Students under 14 may be interviewed with parental 
consent, over 16 should attend 
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IPRC Committee

Who can sit on an IPRC?

 The IPRC committee must consist of at least 
three people appointed by the school board

 One must be a supervisory officer employed 
by the board

 Designated supervisory officer may appoint 
someone to sit on the committee in his/her 
place without board approval

 Trustees cannot sit on the IPRC
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At the Meeting

 The committee and parents will meet and review all the 
information  presented by reports, teachers, professionals, 
parents and student (if appropriate)

 A list of the child’s needs (well defined) and strengths should 
be developed in this meeting

 The committee will make one of the following three 
decisions:

1. The student is exceptional (which category)

2. The student is not exceptional

3. Defer the decision as there is not enough information to 
make a decision
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Additional Decisions 

 The committee will also make a decision as to the 
student’s placement or level of need 

 The committee does not dictate program. They 
can however put program needs as listed in the 
assessments on page 2 of the IPRC document

 Parents should prepare a list of what they see as 
their child’s needs for success and ask for it to be 
attached to the IPRC document (accommodations 
document) 

 The school must then take the parents concerns 
into consideration in preparing the individual 
education plan
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Request for Agreement 

 Parents are asked to review what is written on the IPRC 
document and decide whether they agree with its contents

 If you do not agree, DO NOT SIGN!

 There are boxes that say yes or no and ask for a signature. Do 
not sign anything you do not agree with, even if you tick “No” 

 Parents can take the document home and think about it 
before signing. If they are unsure, they can recall the IPRC to 
discuss the information and process it again - If you disagree 
with the placement or recommendations do not sign 

 If informal support is offered NOTE that this does not give the 
student rights to demand an IEP, or that special education 
services or accommodations be put in place or maintained 

 An IEP not tied to an IPRC identification can be pulled at any 
time
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If the Parents Agree with the Decision of 
the IPRC

 They should sign the form

 Placement cannot take place unless written 
consent is given 

 An IEP is a developed usually by the special 
education staff

 The IEP must be developed after an IPRC 
exceptional finding as compared to an option 
of the board which can be pulled

 The IEP should be shared 20 days after 
placement and placement should occur 30 
days after the IPRC
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If the parents Disagree with the Decision of the 
IPRC

 It is important for parents to understand that placement in a special 
education program should meet the ministry statement that says, “ 
placement is based on the students needs and the parents wishes

 Do not sign the form

 Write to the board within 30 days requesting an appeal 

 The IPRC can be reconvened to resolve differences

 If not resolved, the parents may request a formal appeal process 
which must convene 30 school days later

 This boards consists of  a board nominee, a parents’ nominee and a 
chair both agree on 

 This board may override the IPRC findings  

 If disagreement continues the family may go to the provincial tribunal 
which then becomes a legal process 

 The IPRC can be recalled every 90 days if the placement is not 
working

© CADDAC 2015 

THE INDIVIDUALIZED EDUCATION PLAN
OR IEP
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What is Special Education?

An education program that is either modified or 
accommodated, by assessment and evaluation

Modification: This generally refers to the modification of 
the student’s curriculum generally reduced from their 
expected grade level, but some provinces use this term to for 
a modification on the classroom 

Accommodation/Adaptation: Changes to the 
environment, teaching process or process used to evaluate a 
student's performance meant to reduce the effect of the 
disability. There is no change in curriculum or expectations of 
students.
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Individualized Education Plan 

Special education services would include an 
individualized education plan, IEP (Ontario) 

Other provincial / territory terms  

 SEP: Special Education Plan

 IPP: Individualized Program Plan

 SSP: Student Support Plan

 ISSP: Individual Support Services Plan

In Ontario the school must prepare an IEP 30 days after 
an IPRC designation

Parents have the right to be involved in the placement 
decision and active in preparing the IEP content  
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What is the Goal of an IEP?

 A plan to assist the child in being successful at school

 It should address the child’s unique needs and develop 
specific educational goals

 Parent are allowed to add their input and request the 
addition or removal of items  

 An IEP should be a living document, altered and 
approved on regularly, allowing next year’s teacher to 
understand classroom strategies and accommodation's 
that work best   

 An IEP is a legal document

 Ontario Resource 
http://www.edu.gov.on.ca/eng/general/elemsec/speced/guid
e/resource/iepresguid.pdf
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IEP Content

Generally individual education plans, programs etc. 
contain:

 Students’ strengths and possibly learning preferences

 Students’ needs 

 Placement decision:  If the student’s needs cannot be 
entirely met within a regular class, options are: Regular 
class with indirect support, resource assistance or withdrawal 
assistance OR Special Education class with partial integration 
of full time  

 If the curriculum has been modified

 List of accommodations

 Program exceptions – possibly French

http://www.edu.gov.on.ca/eng/general/elemsec/speced/guide/resource/iepresguid.pdf
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Accommodations 

Classroom or school accommodations are classified under 
three categories:

1. Instructional

2. Environmental

3. Assessment

 Review Types of Accommodations handout

 Review Classroom Accommodations for Specific 
Impairments 
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REVIEW OF SAMPLE ONTARIO IEP
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THIRD PARTY REPORTS
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Psychoeducational Assessments and Reports

 The IPRC may request any other assessment 
results  such as psychoeducational tests that have 
been done to profile the child

 If psychoed testing has been done by the school 
they own the report

 If parents have done a private report and they feel 
it will help the child they should share it with the 
school 

 These are called ‘Third Party Reports’

 Some school are now refusing to consider these 
reports if they do no agree with the findings 
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Tips for Third Party Reports

 It is imperative that parents have complete control of these 
reports and personally present only the reports they deem 
appropriate – parents should be the “case managers” 

 Reports will be accessible to anyone accessing the student 
record

 Parents should never sign blanket agreements to allow 
schools to access a child’s or family’s medical information

 If a school requests a meeting or conference call with a child’s 
medical practitioner a parent should always be present     

 Since school professionals are not trained to interpret 
medical or psychological reports, professionals should  
prepare school friendly reports that state the diagnosis and 
special education “ASKS”
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Physician and Psychoeducation
Reports

 The reports need to be done by qualified professionals, 
psychologist or physician (specializing in ADHD)

 Qualifications should be stated

 Testing done and findings of impairment should be 
reported 

 This does not mean only the results of psychoed testing  

 These reports should include a diagnosis and a 
comprehensive list of recommendations?

 Requests for accommodations need to be tied to the 
findings of impairment  

 Parents may ask that a report be altered to exclude 
personal family information before it is shared with the 
school 
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Language of Reports Shared with 
Schools

 The language used in these reports can be helpful or harmful 
to students receiving special education services 

 The word recommend = suggest in the school’s interpretation 
and gives them permission to ignore the recommendation   

 Better stated as “It is essential that the student receive 
(needs or requirements)…  to be able to successfully access 
the curriculum” 

 Parents may ask for the language in the report to be changed 
if the language is an issue

 Parents should interview the professional (especially 
psychologists) about their knowledge and view of this before 
they commit to testing being done 

 The parent may or may not wish to leave a copy of the 
assessments in the Ontario Student Record (OSR)
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What is the Ontario School Record 
(OSR)?

 The OSR is a file kept in the office of the school that is a 
running historical document of the student from the first time 
he/she entered school

 It contains registration information, attendance, annual 
report cards, record of hours in French and a documentation 
folder if the student is identified. 

 It is important to always review the contents of the OSR and 
the electronic file to ensure documents are current and 
meaningful and do not stigmatize the child or parents   

 Parents may request that information be added or removed 
from the file – in writing if necessary

 Boards also have an electronic file at the board offices that 
parents have no access to – also request removal from there 

 Parents do not need an appointment to see the file
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STUDENT’S RIGHTS
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Student’s Rights

 Students with ADHD have an automatic right to attend 
class for the same amount of time as their typical 
peers. They are not required to earn these rights!  

 The only time a shortened day would be an option is to 
allow for a student’s slower integration into a program 
and this should only be a temporary option 

 Shortened days are not an option if the sole beneficiary 
is a school with inadequate staff, resources or if the 
school lacks a plan to deal with the student’s needs 

 The school needs to find a way for the student to 
remain at school for the entire day. It is not a matter of 
IF the student can attend for the entire day 
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Behavioural Plan

 Educators have general knowledge about behavioural 
strategies, however, if educators do not have sufficient 
knowledge to manage a student’s behavior they are 
required to contact the board’s behavioural experts

 A written behavior plan should be developed after a 
meeting so the plan can be revisited and assessed 
frequently – this should be a living document – same as 
an IEP  

 A meeting alone is not sufficient – implementation, 
follow through and success cannot be easily tracked  

 Use your medical experts to help advocate for this
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Suspensions

Suspension for “disability-related” behavior is 
unacceptable!

Questions to ask:

 How will suspension help the child to correct their behavior?

 Does the student have a good understanding of why they where 
suspended?  

 Do the parents feel the suspension will favourably impact the 
child’s behavior in the future?   

 Is the suspension of a student with ADHD “a failure to 
accommodate” under Human Rights?

 How are the suspensions impacting the student’s self-esteem?

 How will the suspension impact the student academically?
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Programming

 Make sure that the programming is appropriate for your 
child’s needs and potential 

 Is it best for the student or easiest for the school?

 Make sure it is not just a warehousing or recreation 
program

 Some schools have standard programs they expect 
students to adapt to rather than developing them for the 
student

 We see a bright child who can profit from supported 
integration, program accommodation . The school may see 
a pupil whose program can be modified to the point 
where no support is necessary (resource conservation)

 We do not repeat grades – the same experience will not 
improve learning   

© CADDAC 2015 

THE PROACTIVE PARENT



9/20/2017

25

© CADDAC 2015 

Steps for the Proactive Parent 

 Develop a profile of your child – strengths and weaknesses 

 Identify your areas of concern

 List them in order of most to least important

 Identify which impairments you think are contributing to 
your child’s weaknesses and interfering with their success

 Question whether your child can actually meet the 
demands being placed on them without accommodations   

 Identify possible strategies and accommodations that you 
think might assist your child – what helps at home? 

 Identify your ultimate goal then break it down into 
manageable chunks 
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Follow-up Steps for Parents

 Review the IEP in detail and compare it to your list 
of strengths, needs and accommodations

 Meet with staff frequently to review progress and 
decide what is and isn’t working and what needs 
to be modified

 Discuss what both parties might want to see when 
the goals are achieved

 Set a time for the next meeting 

 These children are very individual – there is no 
one solution so numerous strategies and 
accommodations may need to be tried before 
some success is achieved 
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